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ABSTRACT

This article was aimed to study background and rationale of the Promotion of Chinese language
teaching and learning in Thailand public schools and to indicate the problems of teaching and learning one
without appropriate teaching materials, and to find out a way to improve Chinese language teaching
management in Thailand secondary schools. This study was also emphasized on the integration of the self-

_invented teaching materials and media technology ome to improve the leamers’ four skifls; listening,
speaking, reading, and wiiling. Also, the chatacteristics of the 21, and the public high school classtoom
management were the target to have been improved for the new century.

Keywords— media technology, Chinese.

INTRODUCTION

Chinese as a foreign language has been increased its importance as a language that plays a crucial role
in trading and economics, as well as a joint investment in various businesses between Thailand and China,
Due to a diplomatic relations between the two couritries, the contimious cooperation in education is always
good. (Thailand Business Information Center in China, 2014)

Chinesc language teaching in Thailand is available both in private schools and the overseas Chinese
schools which has been teaching for a long time until the role of Chinese language in the global community
has become increasingly important. As a consequence, Thai government turns to promote Chinese language
learning and teaching seriously.

As a Jearning subject in the school curriculum for many schools during 2004 - 2005, The Ministry of
Education whom in charge of Chinese language teaching was enthusiastic to promote extra activities for
Chinese language learning according to the government policy. Importantly, it was supported by higher
section’s policies. There were budget, strategic plans, meeting — serninar, teacher development, teaching
materials development, curriculum problems. ( Chulalongkom University, Asia Study Instituté, Chinese
Studies Center, 2008:34)

Besides, Office of the Basic Education Commission (OBEC) has set up plans and budgets to promote
Chinese language teaching and learning in Thailand, which continued from 2006, including the readiness
and strength by establishing a Chinese language networking centers in 20 schools nationwide to support the
Office of Educational Service Area, including the development of teaching and learning, as in the teacher
training course that 500-1,000 Thai-Chinese teachers per year. As well as sefting up an academic forum and
exchanging innovations in teaching and learning at the regional level and also the preparation of the standard
assessment tools instruments and level test for teachers, too,

As we discussed about the background of teaching Chinese in Thailand earlier, we found that here in
Thailand there were Chinese people who speak Chinese since the ancient time. However, those languages
that Chinese people use to communicate to each other were not the Mandarin Chinese. They used other
varieties of Chinese dialects from their hometowns which they were from, such as Chinese Teochew,
Cantonese, and Chinese Hokkien etc.

Chinese people used Chinese dizlects in combination with Mandarin Chinese up until now; but most
of them speak Chinese dialects. Thai people who lived near these people might though the language that
spoken by them was the standard one. This issu¢ made Thai people confused and created a misundérstanding
concept about Chinese language,

At the first stage of Chinese language teaching in Thailand was not a formal pattern because the
overseas Chinese who came to Thailand (or Siam) at that time were uneducated labors. In addition, the
government itself had the Chinese translator (from those Chinese who was able to speak Thai) to help in

“business negotiations. But the age of Thailand-China sca trade had longer. The number of the Chinese
Immigrations to settle down and find a better job was increased. At that time, Chinese language school,
therefore, has been established. The goals of leaming Chinese were trading and reserving the ancestral
cultural heritages to their offspring. From the information presented above, the status of Chinese language in
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Thailand m different periods of time has brought the change to Chinese language teaching and learning in
that time as well.

LITERATURE & THEORY

Pichai Ratanapol (1969) in Evolution under Control concluded that there were 4 main reasons why
Chinese language school in those days was not widespread.

1. There were uncertain number of the overseas Chinese merchants at that time, and most of ones
were illegal immigrants

2. At that time, the overseas Chinese who migrated to settle down in Thailand were less, and living
in different place makes a scatter of the population

3. At that time, without Chinese language knowledge, one can trade smoothly. Most of them came
to woilc us 2 lubur worker,

4. Lacking of skillful Chinese teacher, the overseas Chinese immigrations were uneducated
peasants from the rural areas of China.

From this summary of the sitvations at that time, it was reasonable that why Chinese teaching and
learning in the past cannot be developed into a school system. However, the Chinese overseas offspring were
transferred the knowledge of Chinese language and culture in different methods. For example, send their
children to China for schooling, employ a teacher to teach their children at home, and visit a Chinese class at
the shrine, etc.

And the number of Chinese immigrants to Thailand increased at the end of 18 and 19 century in the
period of Ayutthaya Kingdom and at the beginning of Rattanakosin period of Siam. Mostly, the Chinese
immigrants were from the south of China. They came here to settle down in Thailand and at the current time
that appeared the first Chinese School in Koh Rien, Pranakhon Si Ayutthaya Province. At the present time,
Chinese become the most common language in the world. With its own population more than 1,300 miilion
people in the People's Republic of China (not include the overseas Chinese worldwide). In Thailand, Chinese
language as a language of a closest relationship country to each other, Thai people are familiar to this
language closely. It is a language of Chinese-Thai people in their neighborhood.

Formal Chinese leaching and learning has taken place since the reign of the King Rama IV (King
Meongkut) in a private school established by a local community. After that, the mmigrants formed a group
called the Chinese Association, The association was a threat to national security, therefore the government
monitors them carefully and Chinese language teaching and learning was strictly control and consequently
stopped, Since China turns into Conununism until the officially restoration and recstablish the diplomatic
relations between Thailand and China in 1975, Chinese language teaching and learning became re-
awakened. But the previous circumstance caused to be an effect and limitation to Chinese language teaching
and learning in the large area.

Thai govemment considered China’s fature on the global stage like other countries did, so they
attempted to promote Chinese language teaching and learning since 1977. Ministty of Education requires
Chinese language as an elective subject for jumior school and high school level in 1982. However, each
school was not seriously run this policy. Until 1992, the ministry brought Chinese language to the
classrooms again both for vecational schools and universities, both private and public institutions.

Nowadays, There are 19 foreign languages were taught in Thailand meluding; English, French,
German, Italian, Spanish, Russian, Portugnese, Chinese, Japanese, Korean, Vietnam, Cambodia, Laos,
Malaysia, Myanmar, Pali, Sanskrit, Hindi, Arabic and Greek. And the most common languages were English
and Chinese that taught in every level of Thaj education. The other foreign languages were taught in each
regional institution to match the demand of local people. For example, French has longer been taught in
Thailand than the others except Chinese and English. However, it is not opened in primary school and junior
school levels. Japanese language is quite popular in Thailand. It is the third most popuiar after English and
Chinese, also opened 'at all level as well. Only in university level opens all 19 languages. In term of
neighborhood countries’ languages like Laos, Myanmar, Malay, Cambodian, were taught in the Universities
that close to each country (Pranee Kullawanich, 2006)

Although Thailand considers Chinese as a very important language and promotes people to study
Chinese, the result of Chinese leaming achicvement is still lower and is not as successful as it should be. As
shown in an educational research of Chinese teaching in Thailand ( Chulalongkom University, Asia Study
Institute, Chinese Studies Center, 2008 Abstract) that the leaming achievement of leamers were low, Most
learners cannot apply their knowledge effectively. They stated that leamning Chinese is very tough, especially

writing Chinese characters. Jian Zhou (2007) (A& 2007 ) suggested that teaching and leaming Chinese at

present is to learn spoken language along with writing characters. That is, every word they have known must
be able to write. “To teach what (o say is to teach how to write” is an obstacle for teaching writing
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Characters from easy to hard according to the Characteristics of them. For example, in lesson 1: Hello ( #8

¥ ) Thank you (B} Seec you again ( M. These three words are needed to learn first in spoken

language. They are quite easy to pronounce, but difficult to write. For those who just starts, seeing these
characters make them give up. This study indicated that reasons for students to have Jow scores in writing

Chinese characters were teaching spoken language along with writing characters (53 [F 27 ) which was a

method that imitated from English. The educator did not concem that Chinese character system is differcnee
from the alphabetic systems.

Adirek Nualsri (2015) suggested that a teaching method affects student’s Chinese learning to not
success their goals. Unvaried classroom activity makes students fail to learn Chinese and did not correspond
to the potential of the students, especially in the traditional reading method which teacher provided a reading
material paper, then describe, and student do the exercise at the end. This activity provides less participation
by students, so they get bored and lack of enthusiasm to leam Chinese. Therefore, it affected to students’
Chinese language proficiency which lower than the standard every year.

Due to the condition and causes of such problems, if there were not an appropriate solution, it will
affect the quality of education development. As a matter of fact, almost classrooms in public schools in
Thailand, there are only some have an ability to access the teaching materials, especially the modem
technology media. Many schools switched from using blackboards to white board with chernical pens to
writing boards. Homemade teaching materials, textbook and handout are used as the main teaching materials
in the classroom by teachers of Chinese language and other foreign languages. These teaching materials are
good for using in the classroom. However, they are not the best to make the learning achievement of the
students at a certain extent. From the author’s experience, these teaching materials were used since she was
in her junior school, and they were still used until now.

Since the author has been an experienced teacher of Chinese language and as a supervisor for
trainee teacher-students, she still sees these kind of instructional media used in the classroom. It is an
evidence to show that teaching method of Chinese language nowadays relies on traditional method. It was
proved that the world has changed into digital age, everything is as easy as ABC, classroom activities are in
progress.

The importance of media in teaching and learning

The term medium (singular) or media (plural) are the means of communication. In this case, media
in the classroom refers to the medium that bring Information to the class, and the communication between
teacher and students, as film, radio and television, newspapers, magazines, and the Internet, that reach or
influence people widely. And when we bring these medinm to the classroom, it is called Instructionat Media.
Therefore, Instructional Media transfers knowledge from teacher to students while a classtoom activity is
running. For this reason, media are functioned as a vehicle to bring knowledge to students while there was a
teaching activity.

Lnstructional Media is a compound word. It is formed by two words: Media and Instruction. Media
refers to the means of communication, as radio and television, newspapers, magazines, and the Internet, that
reach or influence people widely. Some scholars defied Instructional Media as follows:

Aorranoot Limtasiri {(2008) defied technology as devices, mechanics, or modern equipments, such
as computer, radio, television, satellite TV, etc, People often think of innovative techmology as the
mechanical or modern equipment Such as cemputers, radios, tape recorders, and satellite TV. The term
‘Technology” is a Greek word, which refers to creation. In English, this word is considered as “Techno™ is a
combining form borrowed from Greek where it meant “art,” “skill” used in the formation of compound
words with the meaning “technique,” “technology,” etc.: “logy™ is a combining form used in the names of
sciences or bodies of knowledge. Therefore, technology means the application of this knowledge for
practical ends.

Dara Rutniwui (2014) defined Instruction media that it plays an important role in teaching as a
medium for communication between teachers and students to convey the meaning in the textbook
effectively. And no matter what type of format the teaching materials are in, they are all the rich resource to
provide leamning. To select teaching materials to meet the course objectives, and to be gained experiences by
students appropriately, it is necessary to be carefil choosing material systematically.

Edgar Dale (1965:42-43) classified teaching materials to be a guideline for describing the
relationship between the various audiovisual media devices. At the same time, it shows the stages of the
learning experience and the use of different types of media in the learning process as well. Brunner’s idea, a
psychologist, was developed to be the Cone of Experiences.
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Comparison of Edgar Dale’s Cone of Experiences and Brunner’s idea of important aspects of
leaming. =000 moT T oo s
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Direct Purposeful Experiences

1. Demonstrations: The act or description or explanation of the teacher to show a process of action

2. Field Trips: To present by the teacher bring students away from the classroom to the real scene,
circumstance, to practice outside the classroom to gain firsthand knowledge, asto a plastic factory after
study a topic on plastic products in the classroom.

3. Exhibitions: Teacher organizes an exhibition to educate, as of the learning materials in
categories, or interest the audiences such as displays/ bulletin board on further study in the university.

4. Television: The transmission of programming in the form of still or moving images as learning
materials for students and audiences in the distance away from the classroom such as distant learning

5. Motion. Picture: Moving images with or without sound, so it can be used both teaching material
and just an extra activity in the classtoom. Still Picture and cassette tape. The most beneficial teaching
maierials that understandable even for learners with disability or illiterate. They can learn from hearing the
sound and watch the photo slideshows.

6. The Visual symbolic: Communication medium in the form of maps, charts, statistics, cartoons or
signs which represents the reality such as road signs, etc.

7. Verbal symbolic: The most abstract things involved in verbal symbolic are words in a hook, or
release as a spoken language.

Types of teaching materials divided by application

Robert E,De Kieffer divided Instructional media into three categories as follow;

1. Non-Projected Display Materials

Media that does not require a projector include chalk boards pictures, charts, plans, statistics, maps,
globes, flannel boards plates demonstrations, exhibitions, and dancing.

2. 3till Projected Display Materials; a projector, slide projector, slide projector, film strip, opague
prajectors, overhead projector transparencies.

Technological Instructional Media

Gerlach and Donald P Ely divided teaching materials according to their physical characteristics into
6 types as foliows, :

1.1 still pictures; maybe pictures in a book, bulletin board pictures, slide presentation, filmstrips, or
transparency sheet.

1.2 audiovisual materials such as radio, tape recorder, voice recorder, tumntable, microphone and
broadeasting system

1.3 Film and Video are motion pictures maybe color picture or just black and white one. They
might be produced by a live performance or graphic technique. These materials or circumstances will show a
usual nature of things.

1.4 Television or TV is a telecommunication medium used for transmitting moving images and
sound on the screen. A TV program is broadcast by television stations, live shows or via the tapes. Cable
television and satellite television are system of supplying television programming, a TV device as a medium.
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1.5 Reality, simulation, and model arc people, circumstance, and objects which are genuine in
themaclves. Typically, these sources are at the factory, museum, zoo, and in their habitats. To stady them,
we need to get out of the classroom, going field trip, or watch the VDO because they are unmovable,
dangerous, and other limitations to get {hem into the classroom. However, for those smaller objects we can
show in the classroom arc coins, stamp, ete.

Simulation 15 the imitation of the vperativn of a real-world process ox system over time as real as possible. In
the clagsrovmn, teacher can assign stidents with the simulation exercise or problem solving activities such as
driving practice in the simulation environment.

Fducation Games, there many types of games such as simulation games on economic condition,
climatic conditions, and so on. This activity needs student’s decision. There are many types of teaching
materials can be miegrated with the simulation such as movie, slide, and other objects. A model is imitated
the original one to look alike in term of size, build, and so on.

The mock-up is a scale or full-size model of a design or device emphasized onty the outstanding part of the
original one.

1.6 Computer Assisted Instruction ox CAI is a tool to focus on student’s inlerpretive skill. CAI
lessons will focus on the communication skills of students. In order to achieve their learning goal by using
the relationship between stimuli and response effectively, building a lesson that persuades learners. When
learners get active to the current lesson, teacher then moves to next lesson. The benefit of CAl is that
leamers can know the correct answer immediately.

Presentation Media are including graphic materials, printed material, stilt photos, designing process graphic
materials, the use of lines and colors. The publication is about the alphabets and symbols. Still image was
produced by the process of photography. These materials can be used in commercial and even in a book.

Still — Projection Media such as slide film strip, transparent images, and may also include an
opaque image which can be used with an opaque projector. These materials provided media in three ways
which were picture, printed wotk, and painting work.

Audio Media is 2 tool to transfer sound to the andiences only.

They were including the recorder, phonograph disk, radio and television.

Audio Plus Still-visual media was made vp of a combination between slide media, sound
components, and still-visual materials, such as the strip film with sound, slide show with sound, and
flashcard with sound, and so on.

Movies can present objects in the form of texts, still images, sounds, animations. Besides, it can
also make slow and speed motion pictures, too.

Television is a similar information presentation to the' movie. It uses electronic processes to record
and broadcast the media, for example, a CCTV.

Multimedia-based learning is a type of multimedia system which suitable for schools or universities
because they are not very expensive. It is combined with many materials in different patterns. They are in a
package which included teaching materials and practice set and convenient to apply for the course.

Kidanun Malitong (1997 ,P19) stated that the attribution of media to teaching and learning is not
only the value of a particular media type, but it is also the benefit the classroom activity that advantages
both teacher and students, as follows;

Media and the learners

1. Media help to make an effective leamning because it helps students vnderstand a complex lesson
more easily in a short time and help students to conceptualize the subject correctly and quickly.

9 Media stimulus and interest leamers, enjoy them to learn without any borings.

3. Using media in the classroom helps students to get the common perception and gain experience
together.

4. Media help students to participate more in learning activity. They will have a good yelationship to
their peers and teacher.

5. Media help creating characteristic of bemng an informative and creative learner.

6. Media resolve the differences between an individual as it suit well for individually leamning
through the media.

Media and the teacher

1. The use of teaching materials in the classroom creates more attractive atmosphere in leaming.
Teacher will be happier in his/her teaching job than their traditional teaching methods. It also increases a
teacher’s self-confidence,
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2. The media will help ease the burden of teachers in preparing the content. It could help the
students Iearn the content of the media by themselves.

3. Media encourage a teacher to be always aclive in prepating and producing new teaching
materials, as well as to discover new teaching techniques.

The vatues of teaching materials for learners are;

1. to help Stimulate and excite the interest of the students.

2. to help learners leamn more effectively and fast.

1 to esolve the differences between individnals in the learning context.

4. to build an interaction among the learners.

5. to allow bringing the content with a limitation to be taught the classroomn.

6. to help students to learn actively and participate to class.

7. to help students enjoy leaming and have fun, as well as preventing boring.

Values of instrictional materials in teaching were;

1. To reduce teacher’s workload in preparing content
2. To enhance classroom atmosphere

3. To increase teacher’s self-confidence

4. To encowrage teacher enthusiasm

Pattern of the 21 century classroom

The 21% century classroom wilt focus on leamners as the center of the class, as well as teacher. But
teacher will not be only a lecturer, but also a facilitator. Students will use the learning-by-doing method,
while teacher plays a role of a coach to support their productions. The techniques that were used by the 21%
century students such as the inquiry method, cooperalive learning, will help them to prepare themselves to
handle with the real world.

Tesxtbook is not the main learning source of information as it was in the past. Nowadays, there are
various information sources that students can use, including technology for collecting the information. They
might search for a joumal article, interview an expert, use intemel search engine, or use the computer to
process the information that they have obtained from learning. Therefore, they can integrate the leaming
activities both modem and traditional methods flawlessly.

As the classroom is changing, teacher has to therefore change their roles and duties. They should
know that interaction and a variety of teaching methods are important to students. Utilizing techmology in the
classroom requires teacher to be along side with students, suggest them, facilitate them, and support them to
become an active leamer, and can be able to find out the way to improve themselves professionally which
would help them to develop their learning and expressions.

As mentioned above, it was an overview on the topics of teaching materials and the characteristics
of the 21% century classroom. Next, we will discuss on the example contexts in Thailand public schools.

At the ‘A School’, it is fully equipped with instructional media technology for teaching which are
well support Chinese language teaching such as Pronunciation practice devices, Conversation practice
devices, and Chinese listory learning materials. This school is easier to arrange teaching and learning
activities. Then, these crystal clear teaching materials are enabled students to comprehend the lesson such as
using a DVD lesson in a Chinese history class can help students much more than teacher’s explanation.
Students watching motion pictures of Chinese in the historical period is an activity that resulting from
multimedia technology that teacher utilizes in the classroom. With a multimedia technology, students deeply
understand the lesson.

At B School, here is a school with an insufficient technology in language teaching and learning.
There certainly is only some classtooms installed media technology as téaching materials. Different from
School A, where is full of technology for language teaching. So, Teachers of School B need to invent their
own teaching materiats and write their own textbooks for their students. Teacher can use the visual pictures
to show the history, scenery, and others of China in some class time only. Therefore, it is not enough to be a
magnet for students’ interests. Teacher need to create teaching materials for students at various levels,
because the contents are difference.

CONCLUSION

When the Chinese language leaching has been promoted sertously, Chinese language has become
an additional learning subject in many school curricula. ¥or example, in 2007-2008 Thailand lacked of
teachers for Chinese language. The OBEC with the association of The Office of Chinese Council
Intemational Hanban, the People's Republic of China, launched a project to grant scholarship for Thai
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graduates with Chinese language bachelor degree to have a training course in the 5 major universities of
China. The total 300 scholars (100 per a year) had retumned home for being teachers of Chinese language in
schools under the OBEC.

The OBEC already have the workforce planming to support this scholar group. In the recruitment of
scholarships, the OBEC has chosen the 100 candidates who have perfecl qualification to be granted. Among
the candidales, found 64 of them did not have the Tenching License, they were sent 1o be trained for the
{eachers “qualifications at universities where specified by the ODBEC, such as Suansununtha Rajabhat
University, Burapa University, before went to China.

The educational cooperation between the Ministry of Education, Thailand and China, has jointly
promoted and developed Chinese language teaching i Thailand, with the collaberation of the Office of
Teaching Chinese International or Hanban, and many other agencies poth in China and Thailand agreed to
support the program, then.

Many agencies in both Thailand and China have been prepared textbooks for the beginner level for
elementary to high school level. Chinese language curriculum was established, Scholarships were granted
for teachers of Chinese language from Thailand. Exchange program belween Chinese and Thailand was
hold.

To encouraged students, teachers and educational personnel to learn Chinese language, the Ministry
of Education in collaboration with the Office of International Chinese Teaching or Hanban sent 1,200
volunteers to teach Chinese language for students in Thailand public school at all level such as Schools
under the Office of Basic Education, Office of Vocational Education Commission, and Comimission on
Higher Fducation Office, and so on.(Bureau of International Cooperation Minisiry of Education, 2012).

The Fundamental factors of Chinese language teaching of Thailand public schools are almost ready,
for example, Thai teachers of Chinese langnage, and Native Chinese-speaking teachers, textbooks that
designed by the Basic Education Commission (OBEC), were supplied to each school. Especially to support
Chinese language learning among Thai people, textbooks were free of charge. On the other hands,
technology in language learning was unready and learning tools were insufficiency. Some schools where the
center of Chinese language learning were in, would take more advantages because they will be granted more
budget and provided more teaching materials. For other schools, they will just use the normal classroom to
teach and learn Chinese because they were not granted the budget. Therefore, it can be said that there are
only some classrooms that students can access the technology for Chinese language leaning,

And in those rooms where were equipped with technology teaching materials sometimes have got
problems because the equipments were damaged, and take quite a long time to fix them. To make them work
properly again, it might take a week, a month, or even a semester. These might be caused by many factors
such as; the school has only 1-2 maintenance technicians to take care of the teaching materials for entire
school which are not enough. In some cases, parts of teaching media technology equipments need to be
changed. The school did not plan the budget for these situations. Therefore, it needs to wait for the next
fiscal year for the budget. There are many factors related to the obstacle to become a teaching media
technology classroom that will be discussed in the next topics.

1. Thailand is located in a tropical climate. Instructional media technology such as computer,
overhead projector, and so on, should be kept in a room with around 25 degrees Celsius. However, in the
classroom generally has not got any ajr conditioner. With 30 degree Celsius in average, it makes
instructional media devices be destroyed by the heat and became malfunction.

2. There is at lease a teacher uses the technology classroom in each teaching hour. Each one has
different technology skill to customize the devices unequally. To customize the device personally caused the
equipment inside the devices work improperly. It also wastes the time of teachers to set up the systemn almost
every time before the class begins.

3. Instructional media technology devices will be placed and installed in the classroom where
students are always in that classroom, or sometimes another group swaps the class to the room. Some
naughty students will break the devices in the classroom until the devices are out of order. Parts of the
devices such as a compuler mouse, and other small computer equipment were stolen very usual becanse they
can be pulled out easily. Some causes are from the accident, for example, a computer device was hit by a
balt that was shot by a group of boy students playing around. So, the instructional media technology cannot
be used.

From the causes and efTects of Chinese language teaching technology that cannot be used to arrange
the classroom aclivities as it shounld be. The effects from these problems if a teacher needs to prepare a
Jesson with other methods for example, prepare photocopy-handouts to distribute students each tume,
invented some handmade materiats might cause an overload job for them because the workload of teacher in
Thailand is too heavy. It is implied that teacher has more workload not only in the teaching schedule, but
also other responsibiliics i the school, for example, administrative work, class teacher, be on

€ [CIITS Copyright by Aathor(s) The 2017 International Multidisciplines Research Conterence in London 15



moming/afternoon duty. At the weekend, teachers 1 Thailand need to go to attain (raining courses that held
by the ministry of Education, and other workloads related to the School Assessment. These are obligations
of all teachers. If the instructional media technology can help teachers to present the contents of the subject
in the classroom, it will make teaching and learning to achieve maximum efficiency.

Thai teachers of Chinese language expect their schools to become the 21 century classroom; the
classroom was fully implemented with instructional media techmology and modem teaching facilities for
teaching. Basically, {inancial support from the government is the most imporiant, and the second is the
policy of school administrators. To improve Chinese language learning, it is necessary to develop the self-
invented teaching materials to be able to use along with media technology teaching materials to attract
students and to improve their leamning efficiency well and continue. It was expected that in the future,
Chinese language teaching in Thailand will be developed systematically. Students will also have the
competency in Chinese language with an expertise in language communication that will lead the economic
development of the country to grow up and compete with other countries.
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Thai Higher Education Identity: Remained or Lost?

Thongchai Somboonl (paktiml125@gmail.com)
Abstract

Higher education is an optional level of schooling system after finishing from upper
sccondary school, which is also called the temple of learning. Because of the rapidly changed
of globalization, most of higher education institutes have to concern how to keep their
identity by reconstruction in every sphere of educational orientation. The important paths for
fruitful kept for Thai higher education institutions are as the followings,1 Restoration of
instructors 2 Restoration of learning methodologies and processes 3 Restoration of learners
ideology and 4 Restoration of assessment process.

Keywords: Identity, Restoration, Remained or Lost?

Introduction

Higher education normally refers to the education in colleges and universities after
completion from upper secondary school. Thailand has a large higher education system. It
has more than 100 universities and over colleges both into the state and private ones, with
more than 20 million students.These includes higher education in the fields of technical,
medical, law, forestry, etc. The present situation of higher education system in Thailand is
complex and challenging. With the increasing of the population, there has been surge in the
number of students seeking admission in these universities and colleges for higher education,
which is the serious problem for the students who finished from the upper secondary school
level. In the field of higher education in Thailand, there was the time when population of the
country was much lesser and higher education was accessible to all and everyone. As we
known already, we are now in the globalization some communities of learning in this level

are now lost their identity. So the Thai expectation on higher education is still the challenge
of restoration for change.

The Development of Identity Building

In the present situation Thai students find a staggeringly high cut-off percentage for
admission such as 80%, 85% even 90% in some subjects in prestigious universities and
colleges. This again is a grim scenario, causing distress disappointment even leading to deep
depression among the admission seekers. Such situation affects the mental condition of the
students. However, it is true that only the deserving should seek admission and granted
admission. Most of them want to be one of the old universities or colleges because of
tashionable value. However, the streams for higher education have been diversified in a large
way. There are several options for the admission seekers, but qualifications and competitions
at every stage are to be presented and faced. Identity building or creation is very important
factor for university administration and management, and it also is the way of promoting for
the students admission,too. The situation of higher education has been changed in each period

! Department of Foundations of Education, Faculty of Education, Ramkhamhaeng University, Bangkok,
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because of the educational contextualization. Thai higher education institutions are usually
named in the place of “ the national intellectual incubation™ , in this reason those try to make
and build themselves for the strength of their identity. Thai higher education identity can be in
periodical description as follows,

1) The identity in the period of “the Learning Temple” , the beginning of higher
education in Thailand dates back to the latter part of the nineteenth century when
King Chulalongkorn (Rama V) introduced visionary education reforms after he
assumed the throne in 1868. Centers of higher education incorporating elements of
western influence were established and subsequently flourished. The history of higher
education in Thailand can be divided into three periods: the Early Modernization
Period (1889-1931), the Post Revolution Period (1932-1949), and the Development
Planning Period (1950-present).

2) The identity in the period of the “National Labour Building” ,within a decade of the
first national economic and social development plan, the regional universities Chiang
Mai University, Khon Kaen University, and Prince of Songkla University were
established successively from 1964 to 1967 as part of the education decentralization
programme. In addition to the establishment of regional universities, other important
developments arose in the late 60s and early 70s, such as the Asian Institute of
Technology and the National Institute of Development Administration (NIDA).Soon
after, more higher education institutions were formed. In 1971, King Mongkut’s
Institute of Technology was established through the merging of several technical
schools and has since been developed into three independent institutes.

- Srinakharinwirot University, established in 1974, followed a similar process of
establishment. Maejo Institute of Agricultural Technology, subsequently becoming
Maejo University, was upgraded from a college under the Ministry of Education to a
university in 1975.

Around this time, private higher education institutions began to play a role in
higher education provision, thus allowing more Thai youth to gain tertiary qualifications.
The Sixth National Higher Education Development Plan (1989-1991) gained great
attention and focus from the government, particularly in financial support for private
tertiary institutions to further improve their standards of education and provide more
education programs. Private higher education institutions expanded in Bangkok and other
provinces to accommodate the social demand for higher education and the need to
strengthen educational development of the country. Private universities and colleges also

began to offer international programmes to enhance internationalization of Thai higher
education.

3) The identity in the preiod of the regional knowledge distribution ,the 1990s, six more
regional universities were established: Burapha University, Naresuan University,

Mahasarakham University, Thaksin University, Ubon Ratchathani University, and Suranaree
University of Technology.

A significant innovation during the Development Planning Period was the initiation
of two open admission universities: Ramkhamhaeng and Sukhothai Thammathirat, which
opened in 1971 and 1979 respectively. These two universities provide an effective and
economical way to respond to the growing public demand for access to higher education.
Both make use of modern technologies such as radio and television to broadcast tutorials to a
wider audience. As a result, the two universities presently share around sixty per cent of all
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tertiary enrolments. Currently, Ramkhamhaeng University also delivers closed admission
study programmes in 16 undergraduate programmes as well as all of its master’s and doctoral
degree programmes. By the way of the Suranaree University of Technology, founded in
1990, is the first public university in the country to operate independently from the
government bureaucracy with its own autonomous administration system and with
government financial support in the form of block grants. It was hoped that it would become
a model for other public universities seeking to become autonomous in the future. Walailak
University, the sccond of its kind, opened its doots to students in 1998, In early 1998, King
Mongkut’s Institute of Technology Thonburi was also upgraded to be an autonomous
university and renamed King Mongkut’s University of Technology Thonburi. Mae Fah

- Luang University, another autonomous university, was established in 1998 in Chiang Rai.

The Development of Rajabhat Universities ,40 Rajabhat Universities were formerly
Rajabhat Institutes before being upgraded to university status and falling under jurisdiction of
the Office of the Higher Education Commission. Dealing with education at an advanced
level, the universities operated under supervision of the Rajabhat Council under the Ministry
of Education and are scattered in the big cities throughout the country. In order to serve the
different regions of Thailand, they have been divided into ecight clusters. The Rajabhat
University Act of 2004 stipulates coordination of the strengths of Rajabhat Universities in
order to aid development of the regions. Although Rajabhat Universities have become
separate legal entities, there is still a joint committee that consists of representatives from
each Rajabhat University.

As above mentioned on the projection of Thai higher education development, they
significantly try to build “the sphere of life-long learning” into every area in the nation. The
national education policy consequence into the global as “Education for All and All for
Education™ is the main stream of the drive of the Ministry of Education and all of sectors
responsibilities. The situation of Thai higher education in this period can be said that “ the
time for knowledge distribution to home and roaming people by education.” Every higher
institutions play the major role of giving the pedagogic opportunity for all of habitants. So the
phenomenon of both private state higher education institutions are increased,

Identity Reform Why Restoration?

In the post-modernization era, every sphere of deconstruction is very important to be
reformed and reconstructed as education situation. Reform is meant to make an improvement,
especially by changing while the word of restoration refers to the process of building or
creating something again that has been damaged or destroyed. These two words have the
latent meanings both into the means and the outputs. Thus, my previous projection of the
picture on Thai higher education identity is the great of building and remained, however, if
having any improvements should be in the appropriateness of the basic nation contexts. My

sincere recommendations for the Thai higher education for the sustainable reconstruction can
be done as the follows;

I} The Restoration of Instructors Identity, Instructors in this level have to be strong in
academic pursuit and both in science of teaching and art of teaching. Science of
teaching normally engaged of teacher profession, principle of teaching, method,
techniques and training and re-training. In the opposite side of art of teaching can be
concluded in learning instruction, learning construction, teachers’ personality or
characteristics, interaction between teacher and learners, and academic atmospheres
while teaching. If the instructors can do as these mentioned, the learners’

746



The 10" International Conference on Educational Research:
9-10 September 2017, Faculty of Education, Khon Kaen University, Thailand

achievement will be fruitful of knowledge, morality and total happiness. In general
views of outsiders for the instructor reconstruction in this way will be appreciated as
“ the Mothership of Education” not Enemy of Education”. In the general views
instructor should be as “Teacher not Teller”

2) The Restoration of Learning Processes Identity, Learning processes in the post —
modernization era there are several methodologies of teaching ,the best one is the
content-based teaching that the writer would like to discuss that if the teachers
especially who teach in this level have to be excellent and smart in academic
contents provided to the learners. Case study teaching, phenomenon-based teaching,
project-based learning and problem-based learning are arranged and motivated into
the class. The identity in the learning processes is “how to make learners happy
more a picture, how to make the learner as the creator than the copier” . In the
last of learning processes, asking the productive mind of the learners is very
important that the phase of “can do or can be done”.

3) The Restoration of Learners’ Ideology Identity, In this point of views Thai higher
education must point at the agenda of brand loyalty at the old institutions while
encourage them to be faithful in every institutions that make scholars and make them
to be public mind person. Creation the learners twin to knowledge and morality is the
diamond of the nation ,strongly emphasized on theories to actions for the changing

~ world and how to spent their meaningful daily life perfectly.

4) The Restoration of Assessment Identity (evaluation and measurement), the
metaphysics (Sum mum Bonum) of assessment in the higher education is not only
passing the criteria of instructors but also external influential factors concerned. As a
‘matter of fact, test or final examination normally show the binary of power,
“instructors as exploiting while learners as exploited”, Final examination is the
picture of “ technology of power” so the right assessment should be done critically in
the knowledge implementation more remember and understanding

Conclusion

In the present day of situated knowledge, Thai higher education institutions must
concern how to keeping their identity for sustainability since educational colonialism rapidly
effect each other both into the joint program, dual degree which the learners can enroll and
put into the admission. Identity in each Thai higher education is very important, the
government must play the great attention to the national policy fit into the national education
system and keep their institutionalization. Moreover, both of private and state high education
will be kept in the way of thinking that * it is the collective khramma of Thai people”
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Abstract
The purpose of this paper is to propose an approach for the trai.ning and development of newcomers
in organizations with an emphasis on the ability to work in team. The paper starts from a discussion of
significance of newcomers and human resource development. In addition team management and teamwaork
are presented. The last section exemplifies the approaches and components to build efficient teams in order
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MESSAGE FROM PRESIDENT OF SEAAIR

SEAIR

SOUTH EABT ASIAN ASSOTIATION
FOR ARSTIUTIONAL RESEARCH

Dear delegates of SEAAIR 2017 Conference,

On behalf of SEAAIR, I would like to extend a very warm welcome to all participants of the 17t Annual
SEAAIR 2017 Conference in Singapore, and in welcoming our 6% member country joining the ranks of
SEAAIR when ASEAN reached 50,

For SEAAIR 2017, 149 Researchers from 14 countries submitted a total of 95 papers that underwent
rigorous reviews leading to a final acceptance of 54 full papers for 2017. The 2017 Conference therne,
"ASEAN fjr:gftcr FEducation at the (Crossroad: Cﬁa//cngcs, C/:angcs, Capaa'tﬁ:s, and Capaﬁr’/iﬁcs"
highlights key challenges of higher education institutions to be more attuned to multifaceted challenges
facing the institutions in developing the students” capacity and capabilities. A review and renewal of
educational values need to be instilled and embedded in our educations systems and equipping
students to be self-sufficient while helping the national economies towards a better world in the future.

SEAAIR conferences have always aimed to bring together policy-makers, academics, researchers,
praciitioners and managers in higher education institutions. It continues to aim to expand academic
and networking relationships, provide and share new academic, cultural and learning experiences
through collaborative efforts via Institutional Research. SEAAIR has grown from strength to strength
over the past 17 years to provide a balance of quality academic papers and the rich culture as offered
and shared by each host institution anchored in Malaysia, Thailand, Indonesia, the Philippines,
Vietnam and now Singapore. We fully believe that SEAAIR will continue to benefit and built on the
academic and cultural leaming and sharing in ASEAN@50.

It is hoped that everyone will enjoy the conference’s leaming and sharing, the local favorite hot spots,
cuisine and cultural spots and the hospitality of the rich traditions and cultures of Lion City State. To
add to your experience at SEAAIR 2017, the local organizing committee has worked hard to create not
only academic but also enjoyable and memorable cultural reckonings of Singapore.

We sincerely thank the LOC members and team for taking up the challenge in hosting SEAAIR and all
participants in making the 2017 SEAAIR Conference in Singapore a resourncing success. Happy sharing
and learning throughout.

Thank you and I remain,

Assoc. Prof. Teay Shawyun, Ph.D
President, SEAAIR
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MESSAGE FROM DEAN AND HEAD
SCHOOL OF BUSINESS & MANAGEMENT
PSB ACADEMY

ACABEMY

A warm welcome to our conference delegates from across the region. For the past 17 years, we have
sought to rally and confront some of the most ambitious issues and challenges in higher education in
ASEAN. I urge you to continue to keep an open mind as we delve into the topics presented by our
colleagues, as we engage in some of the most compelling changes affecting our industry today. It is
perhaps a timely reminder that ASEAN celebrates its golden jubilee this year. Our cultural and political
differences notwithstanding, we've évolved so much as an economic and financial community. Events
like these celebrate our diversity and capture the indomitable spirit and vision for growth in this
alliance. We hope that in a sense, during your time here, you will be impassioned by this notion and
belief in the future of innovation-driven education in our region, as digitization signals our biggest
wave of change yet. While uncertainty and volatility will test a new generation of learners, I'm certain
that our work in transforming the teaching and learning sciences, will equip the workforce of the future
with the resilience and agility required to face new challenges.

Dr. Sam Choon Yin
Dean and Head Sch of Business & Management
PSB Academy
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An Investigation of the Problems and Obstructions in the Administration of
Quality Assurance System in Thailand

Krisda Tanchasiak', Narat Wattanapanit?

!Suvarnabhumi Insgitute of Technology
2Ramkhamhaeng University

Abstract

Thailand has been promoting the quality of education through various attempts for several decades. Unfortunately,
the quality of education has not progress satisfactorily. This research project utilized the grounded theory approach
in order.to clicit required data from. key informants regarding the problems and obstructions faced in the
implementation of the quality assurance system of Thailand. Open-ended questionnzire was distributed to
administrators and educators in the lertiary education level during September 2015. 687 completed sets of
questionnaire were obtained. Most informants reported that, although the system is good, there are still a lot of
problems which obstruct the implementation of the system. Most informants agree on similar issues. There is too
much unnecessary paperwork. The standards and indicators are rigid and cannot reflect true education quality.
There are.some problems regarding the quality of the assessors. The informants suggested there is a need to
empower education institutions to set their own quality components, standards, and indicators. Education
institutions should take care of their own quality and perform self-assessment under the guidance and support from

OHEC. ONESQA should perform the role as a neutral body who certify the quality of the institutions.

Keywords

Quality assurance, Higher Education, Thailand

Introduction

Thailand has invested a tremendous amount of national budget in education. The budget for the
Education Ministry is normally the highest among all ministries. In 2016, the government approved
517,076 million baht (USD 14,773.6 million) for the Education Ministry (Thai Government, 2016).
Several agencies were established in order to develop, support and evaluate the nation’s education in
accordance fo the National Economics and Societal Development Plan and the National Education Plan.
In 1972, the government established the Ministry of Higher Education with the aim to promote
aufonomy among universities in order to have academic freedom in the transference and creation of
knowledge (Office of Higher Education Commission, 2017). The Ministry was transformed into the
Office of Higher Education Commission (OHEC) in 2003 (Lao, 2015). Moreover, the Office for
National Education Standards and Quality Assessment (ONESQA) was established as a public
organization on November 3, 2000. ONESQA functions as a public organization in order to be an
external and neutral body which performs quality assessment for all levels of education at least once
every 5 years (ONESQA, 2014).

In spite of the attempts from all concerned authorities for nearly 50 years, the overall quality of That
education is still unsatisfactory. This is reflected by tie ranking by various intemational ranking
authorities such as the EF English Proficiency Index (EF EPI); Programme for International Student
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Assessment (PISA); TIMSS by Intemational Association for the Evaluation of Educational
Achievement, IEA Data Processing and Research Center and Lynch School of Education at Boston
College; Transparency International organization; Webometrics, Quacquarelli Symonds Limited (QS),
and University Ranking by Academic Performance. Thailand’s PISA scores in 2012 for scientific.
reading and mathematical Literacy were 444 (ranked 49", 441 (ranked 50") and 427 (ranked 30™)
respeclively. The average OECD for scientific literacy was 444, reading literacy was 496 and
mathematic literacy was 494 in 2012 (OECD, 2012). In 2013, the scores declined to 421 for science.
409 for reading, and 415 for mathematic titeracy (OECD, 2016). The rankings were 54" for science, 57"
for reading, and 54® for mathematic literacy respectively out of 72 countries (PISA Thailand, 2016).
*-This put the focus on the education gualily assurance system of Thailand. Hence, this research project
atmed to investigate the problems and obstructions relating to Thailand’s quality assurance systent.

Research Objectives

Thailand’s‘'OHEC has established a quality assurance system comprising of various 6 components and
25 indicators to assess programs plus § components, 13 indicators in the faculty level and 5 components
and 13 indicators in the institutional level {Office of the Higher Education Commission, 2015). The
office has devised a thorough criteria and measurements in details for all indicators as well as the
procedures to assess each components. There are complaints from education institutions and practitioners
that the system is difficult to implement. Moreover, the indicators do not reflect the truth or indicate real
educational quality. This research project did not aim to discuss the theories of quality education or
assessment system whatsoever. This research project aim was to gather the perceptions of practitioners
under the current system regarding the implementation of the system. Hence, this project followed the
grounded theory tradifion (Glaser, 1965; Glaser, B. G. & Strauss, A. L., 1967) by gathering perceptions
without imposing structure or theory upon the informants. The aim was to elicit the truth in the QA
operation and synthesize into issues which needed attentions from the authority as a beginning stage in
search of approaches to solve the problems in Thailand’s quality of educational system. Hence, the
research objectives were:

1 To elicit data from educators regarding the problems and obstructions of
Thailand’s current quality assurance system.

2 To elicit recommendations from educators regarding the preferred roles and
duties of concerning bodies in quality assessment process.

Methodology

This research project utilized the qualitative research technique in order to elicit data from key informants.
Information was collected inductively and the contents were summarized following the grounded theory
approach (Sekaran & Bougie, 2013). The key informants in this research projects were administrators
and educators in the tertiary education level in Thailand. Questionnaire was uploaded on the internet and
requests were submit to tertiary education networks through emails and Line Application such as the
Council of University Presidents of Thailand (CUPT), The Association of Private Higher Education
Institutions of Thailand (APHEIT), Rajabhat University network, Rajamangala University network, etc.
Data collection was performed during September 2015. 687 completed sets of questionnaire were
obtained. :

Data collection mstrument was an open-ended questionnaire consisted of 6 questions asking about the
problems and obstructions in the quality assessment process as well as the preferred roles and duties of
relevant bodies. Data were compiled and summarized.

" The 17th Annual SEAAIR Conference 6 — 8 September 2017 PSB Academy, Singapore

369



SEAIR

Results and discussion

Four hundred and fifty seven respondents worked in the governmentat education institutions. Among
the government education institutions 124 worked in the basic education fevel, 23 in the vocational
level, 269 worked in the higher education level, and 41 worked in the informal education level. Two
hundred and thirty respondents worked in the private education institutions. For respondents worked in
the private education institution, 35 worked in the basic education level, 124 worked in the vocational
level, 49 worked in the higher education level, and 22 worked in the informal education level.

Data were summarized and conclusions were drawn grounded on the data (Gravetier & Forzano, 2015).
One of the most-mentioned problems i3 the emphasis on the process more than outcome. Most informants
reported that the best indicator of the quality of education is the quality of fcamers. In this regards, some
informants suggested that quality of education should convey quality result which is the learners’
achievement and employment after graduation. Some informants put it as

“Education’s objective is to develop learners so that they can earn their living after
graduation” and '

“Education helps leamers to develop their employability.” Hence,

“Quatity education means the education system which assist learners to be abie to work in the
businesses and earn their living.”

Moreover, stakeholders’ satisfaction including the graduates themselves should be
observed as well. Some informants suggested that e '

“Education system should sati'sfy the national and societal needs™ and that

“If leamers or stakeholders cannot use what they learn to earn their living, they would
become disappointed with the system.”

The administration of curriculum, teaching and learning process, and teachers’ quality are also
mentioned. Most informants emphasize the ability of education to enable learners to work and earn their-
living properly. Education should contribute to the prosperity of the nation.

Almost all informants mention huge amount of relevant paperwork which must be prepared.
Unfortunately, these documents do not reflect the real quality of education and some were not used at
all. As some informants wrote that

“We have to make up document to answer to the assessors’ requirement, some are not used
at all” and

“We have to prepare thousands of pages of documents for the assessors among which they
looked at only a few pages.”

A large number of informants emphasized the cxaggerated and mandated details of the
indicators as well as the rigidity and inflexibility of the indicators.

“Education Institutions have different mission, objectives and contexts but OHEC and
ONESQA uses the same set of indicators to measure all.”

“My institution is in the rural area and can never afford to satisfy many indicators mandated
by the government, we have to device alternative approaches but these approaches were not
approved by the autherities. They do not look at the result”
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“They look at numbers as mandated in the book but refuse any other forms of
explanation, diversity, or differences”

“*Quality s not numbers”
“I do not think that the indicators really indicate quality™

Furthermore, a large number of inforimants reported that some assessors lack true knowledge
and understanding in education administration. Some informants mentioned

“Some assessors are lecturers or fechnical academicians who do not have experience in
managing real education institution hence they have knowledge in their field but lack thorough
knowledge in the management of education system and turn to stick on wordings and numbers
specified in the quality assurance manual.” n addition,

“I was assessed by lecturers from scientific fields of study but my faculty is Political
Science, they do not have any idea about teaching and learning of Political Science.”

Another important issue is about the standards of the assessors. Sometimes the assessors have different
interpretations about the wordings in the very same QA manual. Most of them try to interpret the
wordings rather than the truth. Some teams of assessor split the indicators among them and turn the
assessment into individual assessment rathier than team assessment. Many informants reflected that

“OHEC’s and ONESQ assessors should perform different role according to the objectives of
each institution but they are doing exactly the same thing only with different sets of indicators”

“Some assessors seem to perform their roles as fussy faultfinders instead of fact finding in order
to assist in the development of the quality of education institutions”

This makes the assurance process tumed to be a scrutinizing process to catch the mstitutions’
weak points, no matter how small, in order to improve the numbers rather than to assess and suggests
points for development of real quality.

Moreover, some informants said that the system sounds good in the paper but in practice the system
delimit rather than support the development of quality and creativity as well as academic freedom as
suggested in the objective of OHEC.

In conclusion, the informants reported they faced a lot of difficulties in the current quality assurance
systemn. These problems and obstructions were 1) tremendous amount of document 2) inflexible
indicators 3) the focus on process rather than outcome 4) the inappropriate usage of numbers to indicate
quality 4) quality standard of the assessors.

Suggestions from the informants

The informants suggested OHEC and ONESQA should stick to their mission and objective. OHEC
should act as mentors who provide training, assistance, support, and help education institutions to
overcome their problems as an ally, not as an enemy. They need OHEC, as their original affiliation, to
help them in the setting up and implementation of a quality system which would result in quality of their
institutions. The OHEC’s indicators should be revised. '

Institutions should be allowed to develop their own tailor-made sets of indicators based on their mission
and vision under the guidance of OHEC. OHEC should acknowledge under-privileged situations of some
institutions in order to reflect the truth and improve as needed based on fact rather than imposing a one-
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to-all set of indicators. Currently, OHEC and ONESQA are performing the same role under different
label. There are still a lot of confusion in these roles especially in the operation level,

ONESQA should assist in the coordination, provide suggestion and enhance the quality improvement
focusing on the outcome rather than scrutinizing the process in details. Moreover, ONESQA should be
receptive o institutions” needs and requirements.

The informants suggested education mstitutions to organize the teaching and learning process which
focuses on the quality of learner regarding the ability to pursue higher education and employnient. In
this regards, education institutions should invite stakeholders and the communitics. t¢ participate in
the administration of education system. B

Data from this research project is not the conclusion. Next stage of the project will
summarize and utilize the collected data as the structure for the forthcoming quaniitative data
collection stage in order to confirm the generalizability of the results. s

Conclusion

Most informants agreed to the current quality assurance system create more problems than
benefits. There should be a reform of quality assurance system. The current system involves too much
unnecessary paperwork which many of them were not used. The standards and indicators are rigid and
do not reflect true education quality. There is a need to empower education institutions to set their own
quality components, standards, and indicators. There are a lot of confusion and disagreements regarding
the assurance system in the operation level. OHEC should reform the whole quality assurance system.
All education institutions need support from OHEC to improve their quality. Moreover, OHEC should
empower institutions to take care of their own quality and perform sell-assessment under the guidance
and support from OHEC. ONESQA should perform the role as a neutral body who certify the quality of
the institutions.
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Dear delegates of SEAAIR 2017 Conference,

On behalf of SEAAIR, I'would like to extend a very warm welcome to all participants of the 17t Annual
SEAAIR 2017 Conference in Singapore, and in welcoming our 6t member country joining the ranks of
SEAAIR when ASEAN reached 50.

For SEAAIR 2017, 149 Researchers from 14 countries submitted a total of 95 papers that underwent
rigorous reviews leading to a final acceptance of 54 full papers for 2017. The 2017 Conference theme,
" ASEAN f#fgfmf FEducation at the (Crossroad: Cbaﬂctggcs, Cﬁangca Ca;oacftfe.i. and Ca’pabilrﬁcs"
highlights key challenges of higher education institutions to be more attuned to multifaceted challenges
facing the institutions in developing the students’ capacity and capabilities. A review and renewal of
educational values need to be instilled and embedded in our educations systems and equipping
students to be self-sufficient while helping the national economies towards a better world inthe future.

SEAAIR conferences have always aimed to bring together policy-makers, academics, researchers,
practitioners and managers in higher education institutions. It continues to aim to expand academic
and networking relationships, provide and share new academic, cultural and learning experiences
through collaborative efforts via Institutional Research. SEAAIR has grown from strength to strength
over the-past 17 years to provide a balance of quality academic papers and the rich culture as offered
and shared by each host institution anchored in Malaysia, Thailand, Indonesia, the Philippines,
Vietnam and now Singapore. We fully believe that SEAAIR will continue to benefit and built on the
academic and cultural learning and sharing in ASEAN@50.

It is hoped that everyone will enjoy the conference’s learning and sharing, the local favorite hot spots,
cuisine and cultural spots and the hospitality of the rich traditions and cultures of Lion City State. To
add to your experience at SEAAIR 2017, the local organizing committee has worked hard to create not
only academic but also enjoyable and memorable cultural reckonings of Singapore.

We sincerely thank the LOC members and team for taking up the challenge in hosting SEAAIR and all
participants in making the 2017 SEAAIR Conference in Singapore a resounding success. Happy sharing
and learning throughout.

Thank you and T remain,

Assoc, Prof. Teay Shawyun, Ph.D
President, SEAAIR
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a quality carly childhood teacher education. Effective teacher training is one of the most vital and
significant tool and strategies for both qualitative experiences and qualitative improvements of early
childhood education (UNESCO, 2013, 4; Li, 2008).

Training of carly childhood teachers are done at the tertiary level. At Ramkhamhang University(RU),
the Early Childhood Teacher Education (ECE) program is being offered by the Department of
Curriculum and Instruction, the Faculty of Education. The program covers all aspects of teacher
development including knowledge of child development, development methods and strategies and
inculcation of ethical practices as required by the Teachers’ Council of Thailand.

A briel deseription of how teaching and lewrning is organized ot RU will give a rough picture of the
rationale for this study. Being an open-admission university, process and proeedures in conducting
academic activities are different in a number of ways from those at other conventional universitics.
Interested individuals can readily apply for admission without having to take an entrance examination;

.. they only need to have a minimum of high school education. By law, classes are provided like any

other universities but are not compulsory; academic support and student activities must be provided
full-scaled like any normal university. Foundation courses and some others are also concurrently offered

. via e-learning. However, those courses that require hands-on experience in the classroom or practicum

are left to the discretion of the instructors to manage their student attendance. With this policy, it means

~ students attending RU are a cohort of rather diverse individuals in terms of age, gender, educational

background, interest, socio-economic status and potential.

From past record, the Early Childhood Teacher Education program at RU has been quite popular, and
close to a thousand students apply for admission annually. However, there is a stark difference between
the number admitted and that graduated. Only about 20 percent of those admitted graduated each year.

The majority of them simply dropped out, transfer to other programs or did not achicve at the level

fuired for graduation. It is interesting to scek an explanation for this trend so that the information can

* be used'to increase the success rate of the students.

* Several educators and studies concerning higher education program have identified several constructs

or factors necessary for cficctive results of the program. They include the curriculum content, student

~entry characteristics (c.g. motivation, commitment to learning, academic potential, professional

potential), teaching and learning (e.g. teaching methods and strategies, planning), engagement between
teacher and student (e.g. different modes of contact between teacher and student), and educational
environment (e.g. academic support and leaming facilities) (Cinches et al2016; Le, 2014;
Sukhothaithammatirat University, 2014; Julirachanee, 2013; Khayankit, 2011; Sirimahasakorn, 2009;
and Tantipalacheeva, 2008b). It is of interest to investigate the effect of these factors and sec how they
influcnce student outcome and if they can be used to predict the success of the diverse group of learners
in the ECE program at RU. The researcher chose to include only four factors in this study, namely,
Student, Teaching and learning, Student-teacher engagement, and Instructional media and facility since
the curriculum content has been specifically set by the Teachers’ Council of Thailand. Thus, the
objectives of this study were to (1) study the factors affecting the learing achievement of undergraduate
students enrolled in the Early Childhood Teacher Education program (ECE) at RU; (2) study the
correlation between these factors and the students’ learning achievement (SIA); and (3) construct a
regression equation to explain which predictor variable accounted for how much of the SLLA.

Methodology
Sample and Instrumentation

The population of the study were 2,132 students enrolled in the Early Childhood Teacher Education
program at RU. The sample group, selected purposively, consisted of 350 ECE students who met the

-minimum 81 cumulative semester credits criterion and registered for ECE courses in the 2“d semester

ol 2016.
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Even though this study did not directly focus on the concept variables (gender, age, and etc.), the
findings in Table 1 did indicate some notable set of data. The rescarcher, then, made some comparisons
of each variable with the students’ GPA using one-way ANOVA, as shown in Table 2. The analysis
showed that there were differences in two categories which were Household Income and Number of
Family Members. Students from houscholds with different average monthly income were different in
their GPA at the .05 level (F = 4.056). Specifically, Students from the households with less than Baht
10,000 per month had a significantly less GPA than those from the households with more than Baht
50,000 per month at the .05 level. Students with different number of family members were different in
their GPA (F = 5.058) at the .05 level. Specifically, students with only one member in the family had
significantly less GPA than those with 5 and more family members at the .05 level.

Table 2: F-value of Demographic Data and Students’ GPA

Demographic Category T Sig,

Age 2.057 0.086
‘Work Experience 0.696 0.499
Houschold Monthy Income 4.056 0.007*
{In THBE) :

Hometown 1.837 0.121
No. of Family Member 5.058 0.007*
Living Status 0.573 0.682

*P < 0.05

Table 3 below showed early childhood education students viewed the following factors as having
different levels of influence on their learning achievement. Factors having influence at a high level
included Instructional media and facilities ( X = 4.25, SD =0.71), Teaching and learning ( ¥ =4.21, SD
= 0.77} and Student- teacher engagement (X = 3.90, SD = 0.92). The students viewed themselves as
having only moderate infiuence on their own learning,

Table 3: Mcans and Standard Deviation of Factors Affecting SLA of Early Childhood Education

Students
Factors Affecting SLA X SD
Student (X)) 3.33 1.18
Teaching and {carning (3) 4.21 0.77
Student- teacher engagement (Xs) 3.90 0.92
Instructional media and facilities (X4) 4.25 0.72

An application of Pearson correlation analysis as shown in Table 4 revealed that the following factors
correlated with the students® SLA significantly at the .05 level: Student (r = 0.766), Student-teacher
engagement (r = 0.539) and Teaching and leaming (r = 0.449). Instructional media and facilities
showed no significant relationship with the SLA. Thus, this variable was excluded in the next step of
the analysis.

Table 4: r Values Showing Correlation between Factors Affecting SLA and Students” GPA

Factors (X1 (X2) (X3) (X4 GPA
Student (X3) - 0.683* 0.439+ - 0.079 0.766*
Teaching and learmning 0.683%* - 0.361% 0.085 0.539*
(X2)
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could explain why this factor (Student) significantly correlated with the SLA. Teacher training involves
both theoretical study and hands-on experiences. Students who responded to the survey has spent no
less than two years in the program and, to a degree, are aware that successful applications of theories
are dependent on practices, particularly when one is working with small children; they need practices
in simulated and real classroom situations. However, since RU has no regulation requiring class
attendance, students who come to class regularly must possess a high level of commitment to learning,
high enough to drive them to want to come to class to achieve. When this factor was entered in the
regression analysis, it emerged as the strongest predictor of the SLA. A number of students enrolled in
the program come with a stereotyped perception that open-admission university means no class
attendance. So the reality of having to do hands-on activities in class and time needed for face-to-face
instruction might prompt some of them to drop out or transfer to other programs that do not require
much of their presence in class. It is, therefore, recommended that the ECE program holds some kind
of orientation to explain the nature of the program and emphasize the need for class participation in the
major courses as one of the factors leading to academic success to these students early on in the program.

Students also viewed the Teaching and learning as another factor that highly influenced their
achievement, in particular, the instructors’ content knowledge and teaching competency, announcement
of course objectives, clear evaluation criteria and diverse teaching and learning methods and strategies.
This is consistent with the fact that RU follows the standards about instructors’ qualifications,
recruitment process and quality assurance set by the Office of the Higher Education Commission,
Ministry of Education. It is a good thing that these qualities are perceptible to the students, as evident
by their responses and its significant cotrelation with the SLA. It is not surprising that Teaching and
learning is one of the two predictors of students’ achievement.

In Student-teacher engagement, students rated positive relationship with instructors, consultation
opportunitics and acceptance of students view as being the highest influencing subfactors to their SLA,
but rated the opportunities to react with instructor outside class as low. Nevertheless, this factor still
correlated with the SL.A. However, when entered into the model, it could not predict SLA. This finding
is inconsistent with that of Cinches et al {2016) about the positive effect of student-teacher engagement
resulting in more teaching effectiveness. It is possible that when the students applied for admission at
RU, they did it with the knowledge that it is an open-admission university and the face-to-face
encounters with instructors are not necessarily routine; therefore, at a degree, they might hold a
presumption that interactions between students and teachers were not the most necessary part of their
education at RU. However, in the researcher’s personal view, student-teacher engagement is and should
be an important part of the instructional process. Considering all the technological tools which provide
conveniences in learning, student-teacher engagement is the humanistic element of the educational
process, specifically, in any teacher training program which trains its trainees to deal with human. Even
though the regression analysis does not indicate that this factor could predict the SLA and it has to be
cventually taken out of the equation, it is still interesting to do some further study to see what kind of
other cffects it has on the students other than academically, c.g. the affective side of being a teacher
such as capacity to be compassionate to student (when they themselves become teachers), and etc.

The empirical data obtained from this study also lead (o the following policy-wise recommendations
for student retention in the program. A consistent and clear communication channels using modern
technology such as Facebook, Group Line or Learning Blogs between student-teacher, student-student
and teacher-teacher should be put in place in order that students with learning problems know where to
2o for help or advice, or teachers can spot students with learning difficulties from the early stage of the
problem. Certain patterns of long-term peer support groups should be established so students with low
motivational level or with adjustment/learning problems feel encouraged to stay on with the program.
Provision of facility and time for extra counscling or tutorials to support those students who are
prevented from attending classes regularly due to certain difficulties circumstances in life or
occupational constraints should be made available to them. Finally, face-to-face meetings at a regular
interval throughout the program (e.g., once a year between the first and second semester) should be held
lo check on the students needs.
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